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[bookmark: _hgc0px5bcl5m]
[bookmark: _4z7pmxguxn03]Welcome to the Science in the City
Book Study 

[bookmark: _g81sqv4fcudm]As you are reading the resources for this book study, consider using a lens that allows for reflection and planning in your own diverse community of learners.

Logistics: Each of the sessions will include a reflection journal, like this one, to guide your reading and session discussions. Save a copy of this document, and future reflection journals, to record your thoughts or questions as you navigate the readings.


[bookmark: _barsvfz4odn6]Session 3: Linguistic Relativity and Intelligent Misunderstandings
[bookmark: _pthrbww0q7fv]Driving Question #1: What examples of non-linguistic communication of conceptual understanding have you seen in your context?
[bookmark: _4s59j33bkhf6]Driving Question #2: What culturally specific ways of thinking about or engaging in science do students, families and communities in your region have that may be different from traditional classroom based science learning?

(continued on page 2)

These will be the main discussion questions during Session 3. 

First, revisit the norm-setting proposals from these Session 1 Jamboards
Session 1 Norm-setting Jamboard #1    Session 1 Norm-setting Jamboard #2
Q 1: In Session 2 you had the opportunity to discuss the "hidden curriculum". In what ways did you dismantle the hidden curriculum for others in light of chapter 2? Did you try any of the talk moves strategies in STEM Teaching Tool # 35 (Link)?

Q 2: What were your initial reactions to Ch 3?  What ideas from previous chapters were deepened, challenged, or affirmed in Ch 3?

Q 3: Dr. Brown talks about how the "complidiss" (p.41) and how he encountered it in the classroom. What changes might we, as educators, need to consider in order to avoid this unintended phenomenon? Have you encountered this with providing or being given feedback?  

Q 4: On page 42 in the 4th paragraph; Dr. Brown describes the impact of language in formative assessment practices. What reactions do you have to this section and how might it impact your pre-assessment practices? 

"Unrealistic expectations about language challenge students even before teaching begins. As students enter science classrooms they are not expected to know the content being taught, so teachers often use pre-assessments and ask formative assessment questions to gain a sense of what they do know." 

Q 5: Dr. Brown writes about "having a binary vision of right and wrong" (p.43) and suggests moving towards linguistic relativity. Brown describes the idea that "words are metaphors for ideas" (p.45). How do you ensure that words have mutually agreed upon meaning within your class or space? What agreed upon terms does D'Andre use when discussing the marathon runner and what might be the teacher's next steps?

"Nah! It's like this. It's like if you set a block of ice out. Out on the curb. The ice don't just melt. First, it just turns into water. Then, the water it disappears into steam. It's like that. It don't be no fat marathon runners because when they run, they melt the fat and they body use the fat and it burns off." 

Q 6: On page 48 Dr. Brown challenges us to "imagine the difference it would make in students' lives if the teacher can validate what they know as opposed to telling them they are simply right or wrong, or concentrating on what they don't know." What difference would this make in your space and how might you go about eliciting what students know differently?
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